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I am the parent of an Alta client, and have had 20 years’
experience providing parent-to-parent support. I am a trained
Special Education advocate and have a strong commitment to
helping all parties collaborate to obtain appropriate services
for students which provide access to the curriculum.

I’m available to assist parents of Alta clients with:
* Collaboration with IEP teams,
* General and specific Special Education questions,
* Information on Special Education laws and regulations,
* Review of IEP documents,
* Preparation for IEP meetings,
* Requesting assessments and IEP meetings,
* And more.

I’m also available to Service Coordinators for consultation.

To connect with me, parents simply ask their Service
Coordinator for a referral.

Cid Van Koersel
Special Education Specialist
cvankoersel@altaregional.org
916-978-6315

mailto:cvankoersel@altaregional.org


IEP =
Individual Education Program

What the heck does it
all mean?



 A legally binding document describing the school
district’s (SD) plan to provide educational &
related services to an eligible child with a
disability.

 Describes FAPE = Free Appropriate Public
Education for the child.

 Can be amended without new team meeting.

 Isn’t “written in stone”.

 Parents can request an IEP meeting at any time
in writing to the case manager or program specialist.
The SD has 30 days to convene a meeting.

IEP



IEP
The document must contain:

 Information/Eligibility

 Individual Transition Plan (ITP) when the student is
16 years old

 Present Levels of Academic Achievement &
Functional Performance

 Special Factors

 Annual Goals & Objectives/Benchmarks

 Offer of FAPE (Free Appropriate Public Education)
Services

 Offer of FAPE Educational Setting

 Signature/Parent Consent

 Meeting Notes
Taken together, they tell a story
of what the child needs to access
the curriculum and receive FAPE.



Information and Eligibility

 Name

 DOB

 IEP Date

 Last Eval Date

 Next Eval Date (Eval every 3 years)

 Meeting Type:  Initial, Annual, Triennial

 Add’l Purpose of Mtg: Transition, Pre-

Expulsion, Interim, Other

 Grade

 Residence

 Disabilities (Special Ed. eligibility which
may or may not be same as diagnosis. For
example, a student with ASD might be
eligible under Specific Learning Disability.)



SACRAMENTOCOUNTYSELPA
INDIVIDUALIZEDEDUCATION PROGRAM

IEP Date: 5/7/2019DateofBirth:
Next Annual IEP: 5/6/2020
Next Eval: 12/14/2020

Student Legal Name:
Original SpEdEntry Date: 5/30/2018
Last Eval: 12/15/2017

MEETINGTYPE: Initial Annual Triennial
Additional Purpose of Meeting (If Needed):

Transition Pre-Expulsion Interim
Age:8

Other
Gender:Female

Grade: 03 Third grade
EL: Yes No

Native Language: 00 English
Interpreter? Yes No

Student ID:

Migrant: Yes No
Redesignated: Yes No
SSID#:

PRIMARY RESIDENCE:Parentor Legal Guardian and/or Homeless
Parent/Guardian:
HomeAddress:
City:Sacramento
State/Zip: CA,

HomePhone:
WorkPhone:
CellPhone:
Email:

Parent/Guardian:
HomeAddress:
City:
State/Zip: CA,

Home Phone:
Work Phone:
Cell Phone:
Email:

District of Special Education Accountability: Residence School:

Ethnicity: 500 Hispanic 501 Non Hispanic 900Intentionally Blank
Race: (Enter Code; must select one or more, regardlessof Ethnicity): 1. 700 White 2. 3.

INDICATEDISABILITY/IES Note:For initial and triennial IEPs, assessment mustbe done and discussedby IEP Teambefore determiningeligibility. *
Low IncidenceDisability
Primary: Other Health Impairment (OHI) Secondary: Emotional Disturbance (ED)

Not Eligible for SpecialEducation Exiting from Special Education(returned to reg. ed/no longer eligible)

Describe how student'sdisability affects involvement and progress in general curriculum (or for preschoolers,participationin
appropriate activities) social, emotional, and behavioral challenges along withher difficulty in school maintaining focus onher school
work.
FORINITIAL IEP PLACEMENTS ONLY
Hasthe student received IDEACoordinated Early Intervening Services (CEIS)using 15%of IDEAfunding in the past two years? Yes No

Dateof Initial Referral for Special EducationServices: 3/8/2018
PersonInitiating the Referral for Special Educationservice: 10 Parent
DateDistrict ReceivedParent Consent: 3/9/2018
Dateof Initial Meeting to Determine Eligibility: 5/15/2018
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Individual Transition Plan (ITP)
when student 16 years old

 Student was invited

 Appropriate agencies i.e., DOR, RC invited

 How student participated

 Training or Education goals (required)

 Post-secondary Employment goals (required)

 Independent Living goals (as appropriate)

 District Graduation Requirements

 Units Completed/Pending

 Anticipated Completion Date

 Certificate of Completion or Diploma

 Age of Majority







Present Level of Academic Achievement
& Functional Performance

 Student’s strengths & interests

 Parent’s concerns

 Smarter Balance Assessment Consortium

 California Alternate Assessments (CAA)

 Other Assessment Data

 Preacademic/Academic/Functional Skills

 Communication Development

 Gross/fine Motor Development

 Social Emotional/Behavioral

 Vocational

 Adaptive/Daily Living Skills

 Health

 “For student to receive educational

benefit, goals will be written to address the

following areas of need:”



SACRAMENTOCOUNTYSELPA
PRESENTLEVELSOFACADEMIC ACHIEVEMENT ANDFUNCTIONAL PERFORMANCE

Student Name: Birthdate: IEP Date: 5/7/2019

Strengths/Preferences/Interests
isvery brightand intuitive.Sheishumorous,helpful,andcaring. isavery creative student,whoiseagerto please

adultsandseemstofind greatrewardinproject-based activities.She hasmadegreatimprovement withworking withothers this yearandreallybuilding
strongfriendships.Sheisverycompassionatetowardsothers,especiallytheelders whoshevisitedfrom Eskaton, aswellastheyoungerstudentsduring
recess.Shelovestofeelneeded andhelpful.Sheisan  avidnatureandanimallover.Sheenjoysmusic,reading,dancing,andperforming.Anyandall
opportunitiestoengagein activitiesthatinvolvethesethingsisa greatopportunityforher to developherstrengths. enjoysparticipatingin
mindfulnessactivities.

Herclassroomteacherreportsthatsheisan"outsidethe boxthinker"andthinksverydeeply.She alwaysmakes connectionsbetweenconceptsshe
islearninginclass,andappliesthemtoreal-lifesituations.Classroomteacheralso sharedthat hasimprovedgreatlywithparticipatingin
class,engagingwithlessonsandpeers,andpersevering whenthingsaredifficult.She hasimprovedatshowingrespect,making gooddecisions,and
solving problems independently.

shared that her strengthsarecoloring,painting, jumping, dancing.She shared thatsheneedstoworkonslowingdownandthatshedoesn't
always take hertime.Shelovesdragons, eating,Moonsand,andwatchingWheelofFortune.

Concerns of parent relevant to educational progress
Mother expressedconcernsregarding academicperformance intheareasofmath,writing,andreading.Sheis also
concerned aboutthesupportsforsummerschool,aswellasthefadingoftheaide.

Smarter BalancedAssessment Consortium(SBAC)

NotApplicable

English/Language ArtsOverall
Standard Exceeded StandardMet Standard Nearly Met StandardNotMet

Reading AboveStandard Near Standard BelowStandard
Writing AboveStandard Near Standard BelowStandard
Speaking and Listening
Research/Inquiry

AboveStandard

AboveStandard

NearStandard

NearStandard

BelowStandard

BelowStandard

Math

NotApplicable

Standard Met Standard Nearly Met StandardNotMet
Math Overall

Standard Exceeded
Concepts and Procedures
Problem Solving and Data
Analysis
Communication Reasoning

Above Standard

Above Standard

Above Standard

Near Standard

Near Standard

NearStandard

Below Standard

Below Standard

BelowStandard

California Alternate Assessments (CAA)
NotApplicable

English Language Arts Understanding Foundational Understanding LimitedUnderstanding
Math Understanding Foundational Understanding LimitedUnderstanding
Science Understanding Foundational Understanding LimitedUnderstanding

EnglishLanguage Development Test (English Learners Only)
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Listening: Speaking: Reading: Writing:

NotApplicable
CELDT

Overall Score:
ELPAC

Overall Score: Overall PerformanceLevel: Oral Language Score/Level:

Speaking: Reading:
WrittenLanguage Score/Level:
Listening:
Writing:

Alternate Assessment
Overall Score/Level: Listening:

Name:
Speaking: Reading: Writing:

Physical Education Testing (grades 5, 7 &9): N/A

Other Assessment Data (e.g., curriculum assessment, other districtassessment, etc.)
WeeklyReadingTests:76%, 81%, 86%  STARTest: Gradeequivalent 3.0
MathTestScores: 92, 100, 67, 100
Writing: 75%
F&P:Instructional LevelQ

Hearing Date: 12/11/2017
VisionDate: 12/11/2017

Pass Fail
Pass Fail

Other
Other

Preacademic/Academic/Functional Skills
Since thebeginningofthe2018-2019 schoolyear,hasimprovedgreatly,behaviorally and academically. is
at grade level in Reading, Writing, andMath.Atthistime,thereare no academicconcerns. Withtheappropriate
accommodations and necessary breaks, isvery successful!

In reading, understands grade level textandisworking towardsciting evidenceandother textstandards. Sheisa
fluent reader and ableto decodemulti-syllabic words. Herreading instructional level isabovegrade-level. has
strongreading comprehensionskills.Sheisableto goback intothetexttofind ananswer, aswellasbeingabletorecall
important facts thathappenedinthe story.

In writing, isworking on composingmulti-paragraph pieces.Sheisworking ontaking hertimewhencompleting
herwork.Writingis typically anunpreferred task, butshehas accesstoacomputer totype herassignments, whichshe
prefers.Sheiscontinuing to improveherwriting skills,aswellascitingevidencewhenexplaining herthinking. Shewill
typically rush through herwork,but isbeginning toslow downandreread herassignments.

In math, understands grade-level math conceptsand procedures. is improvinggreatly onhermathematical
understanding. Sheisworking on explaining her thinking, interpreting and solvingword problems. isableto add
andsubtract multi-digit numberswith85%accuracy.Thereare timeswhereshe would needreminderstocarry over the
numberortoregroup,butshehas strongmathematicalconcepts.During math, shewill fold her paper inhalf, tolimitthe
visualfield,asthe whole pageisoverwhelmingforher.This hasbeenreducing behaviorandhelping her concentrateon
lesser  problems. Shewillcompletehalf of thepage,butwill typically wantto  completethe entire page. iscurrently
working onsolvingword-problemsandmulti-stepsproblemsathome.Shealso canbenefit frommorepractice withher
multiplication fluency.

When frustration levelis increasing, shedoesverywell working withputty. Thisreduces hertensionandincreases
her ability toconcentrate. She willtypically have theputty in her righthand, andworking withher left. doeswell
withalot ofpositiveengagement andreinforcement! Whether it ismerelycongratulating herforhandling asituationwell  or
foradvocatingfor herself appropriately whenshefeels somethingisunjust. Shelovestoplease others.
Communication Development

communicationappears to be ageappropriate. isabletoarticulate, conversewithpeers, advocatefor
herself,and canexpressneedsandwantsintelligibly. showsgreat participation inclassbyshowingher workand
explaining her thinking. isabletoconversewithpeers socially.Sheisverysocial withherpeersandhasimproved
greatly withbuilding relationships withother students. She enjoysbeingincluded ingroupsandhasadvocatedher opinion
wellamong her peers. She noticeseverything around her, including theattitudeof theadultsshe interacts with. She is
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keenly awareofconversations taking placeregarding hereven whentheyareoutofearshot.

verbal expressionofherneedsand emotionsare emerging tremendouslysincethebeginningoftheschoolyear.
hasbeenworking on reparations. When hasmadeapoorchoice, forexample ripping upapaper

impulsively,shegoesbackandrecreates itafter deescalation. She takesgreat comfort intheopportunities forforgiveness.
After thesituation, it isdiscussedhowthesituation couldhavebeenhandledbetter. She hasbeenworking onself-
regulation bylabeling herfrustrations and totake sensorybreaks as needed. Sheisalsocontinuing to askforhelpand to
recognize whensheneedstotakea break.
Gross/Fine MotorDevelopment
OTreport,May2019
Fine Motor: holdsapencil withafunctional grasp, usingalefthandedgraspwiththumbwrap. handwriting
is legible overall. However,it cansometimesbedifficult toread duetopoorword spacingand baseline
orientation. Her letter formationandlettersize isgood. In class, isable totypethree sentencesonher laptop ina
timelymannerto completewriting assignments,given minimal(25% ofthetimeorless)verbal prompts. Shepreferstyping to
handwritingand typesabout50% ofherwriting assignmentsin class. isabletoindependently positionscissors in
herhand andcut out various shapeswith good accuracy.

GrossMotor: demonstratesgrossmotorskillssufficient tomovearoundthecampussafely and toparticipate in
playground activities. Sheisabletorun,skip, jump, andmaneuver theplayground equipment with easeduring recess. She
participates withherpeers during recess and PEactivities.
Social Emotional/Behavioral
ResultsofFunctionalBehaviorAssessment (FBA) 5/7/19

isavery energetic andsocial young girl. She enjoysmusic,playing withher friends,andbeing creative.
Observationsand datacollection show that isabletoindependently followinstructions onaverage97%of
opportunities (individualized instruction 97%, group instruction 97%). Additional promptsinsideofthe classroom were
neededon5 occasion andaveragedonepromptevery 177 minutes.Onaverage, wasabletoindependently
transition betweenactivities bothinsideandoutsideofthe classroomonaverage99%ofopportunities. There wereno
discernible differences isperformanceregarding independentactivities, groupinstruction, or less-structured activities.

wassuccessful across activities throughout theday.Non-compliancebehaviorsobservedincludedmildprotest or
verbal expressionsofrefusal butultimately wouldfollow throughand completeherwork.Non-compliance
behaviors ranged from lessthanoneminute toeightminutes andaveraged3minutesper episode.ResultsoftheFBA
suggestthat hasmetherbehavioral goals andthecurrentsupports havebeeneffective toaddressprevious
behaviors inthe classroom.

DataCollection2018-2019 School Year
Datacollected throughout theyearsuggestthatasignificant reduction in behaviors hasoccurred sinceOctober2018.
Challenging behaviorshavebeen  morestable sinceFebruary 2018. Since February 2019, has earnedonaverage
95% ofherdaily behavior contract points. Since March 2019, has onlyhad2daysofearning lessthan 100%ofher
contract points(3/5/19 92%, 3/12/19 83%). Intheclassroom,sheiscompletingonaverage83%ofher work without
additional support.There havebeen0non-compliance behaviors since3/20/19. Sheisappropriately engagedduring
instruction onaverage95%ofopportunities. Collecteddatathroughout theyearsuggeststhat changes inroutine canbe
morechallenging for Recentdatasuggeststhatsignificant behavioral progress hasbeenmadeandstaff indicate
mildto noconcerns regarding behavior.
Vocational

vocationalskillsappear tobeage-appropriate. She isable toadvocatefor herself and canexpressher wantsandwouldlike tobeneeds. She iscontinuing toworkonidentifying herfeelings andindicating whensheneedsabreak.
abaker whenshegetsolderand to"decorate cakes and cupcakes".
Adaptive/Daily Living Skills

adaptivedaily livingskillsappear tobeage-appropriate at thistime. canperform adjunct class
mayneedsomeresponsibilities (e.g.liningupchairs/desks, stapleitems,etc.)withreminders fromtheteacher.

fidgets or extra reminderstostay ontask, butshecanindependently completeher work.
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2018: Passedschool hearing andvisionscreening.
ODDbyaneurologist after abrief exam.

Health
2019: appears to bea healthy, happy student. Per mother'srequest, istostayonadairy-free, gluten-free
diet. Nohealthconcerns at themoment.

For student to receive educational benefit, goals will be written to address the following areas of need:
Self-Regulation,
FineMotor,
Mathematics,
Writing

Page of
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Health:
Include anything that does or may impair student’s access to the curriculum.



Special Factors

Does student require AT?

Does the student require low

incidence services? (Deaf, blind or

orthopedic impairment)

 Considerations if student is blind?

 Considerations if the student is

deaf?

 If the student is EL, how will

services be provided?

Does the student’s behavior

impede learning of self or others?

Interventions?

Behavior goal?

Behavior Intervention Plan (BIP)?



SACRAMENTOCOUNTYSELPA
SPECIALFACTORS

IEP Date: 5/7/2019Student Name: Birthdate:

Does the student require assistive technologydevices and/or services? Yes No

Rationale: Student requires access to a computer for writing tasks.

Yes NoDoes the student require low incidenceservices, equipment and/or materials to meet educationalgoals?
(If yes, specify)

Considerations if the student is blind or visually impaired:NA

Considerations if the student is deaf or hard of hearing: NA

If thestudent isanEnglishLearner,completethefollowingsection:
Does the student need primarylanguage support? Yes NoIf yes, how will it be provided?

Where will ELDservices be provided tothe student? General Education Special Education

The student will participate in the following type of program:

Structured English Immersion Alternative Language Program(type or description)

Comments:

Does student'sbehavior impede learning of self or others? Yes No
(describe) Non-compliance such as Ignoring/walkingawayfrom directions, Refusal to complete work (e.g.head on desk, rocking
in chair, arms crossed), Verbal refusal to follow instruction (e.g. “no”, “I don’t wantto” etc), Ripping up personal papers,
Inappropriate language(e.g.profanity, name calling, etc)

Can escalate to include aggression, elopement and property destruction (not observed since Feb 2018)

If yes, specify positive behavior interventions, strategies, andsupports:
behaviorcontract, visual schedule,priming, etc

Behavior Goal is part of this IEP Behavior InterventionPlan (BIP) Attached
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Statewide Assessments

 Student’s participation in California

Assessment Student Performance &

Progress (CAASP)/Accommodations

(grades 3-8 &11)

 Science (grades 5,8 & High School)

 Alternative Assessment

 Physical Fitness (grades 5, 7 &9)

 Desired Results Developmental Profile

(DRDP) (ages 3,4,5)

 ELPAC (Spanish)



SACRAMENTOCOUNTY SELPA
Statewide Assessments

Student Name: Birthdate: IEP Date: 5/7/2019

Indicate student’s participation in the California Assessment of Student Performance and Progress (CAASPP)below:

EnglishLanguage Arts (Grades3-8, &11)

11Withtestingaccommodations

SBACwithDesignatedSupports Embedded
SBACwithDesignatedSupports Non-embedded Separate Setting(i.e.,mostbeneficial time, special lighting or

acoustics, adaptive furniture)
SBACwithAccommodations Embedded
SBACwithAccommodations Non-embedded
SBACwithAccessibility Support (requires CDE Approval)

Math (Grades3-8, & 11)

11Withtestingaccommodations

SBACwithDesignatedSupports Embedded
SBACwithDesignatedSupports Non-embedded Separate Setting(i.e.,mostbeneficial time, special lighting or

acoustics, adaptive furniture)
SBACwithAccommodations Embedded
SBACwithAccommodations Non-embedded
SBACwithAccessibility Support (requires CDE Approval)

Science (Grades5, 8 &HighSchool)

90NottoParticipate (OutsideTestingGrouporPlanType20)

If student is taking Alternate Assessmentthe IEP team has reviewed the criteria for taking alternate assessments.
The student will not participate in the SBACbecause
Participation in an Alternate Assessment is appropriate because

Physical Fitness Test (Grades 5, 7 &9)
Out of testing range
Without Accommodations
With Accommodations
With Modifications (CheckwithPFT Officeprior to use)

Other State-Wide/ District-Wide Assessment(s) Alternate Assessment(s)

DesiredResults DevelopmentalProfile (DRDP)– (PreschoolersAges 3, 4 and 5years)
Sensory support
Assistive equipment or device

Adaptations NotApplicable
Alternative response mode
Alternative modefor written language

Functional positioning
Visual support
Augmentative or alternative communication system

ELPAC(English LearnersOnly)
Listening without DesignatedSupports or Accommodations
Listening with DesignatedSupports Non-embedded
Listening with Accommodations Non-embedded
Listening with Unlisted Resources(requires CDE Approval)

Speakingwithout DesignatedSupports or Accommodations
Speakingwith DesignatedSupports Non-embedded
Speakingwith Accommodations Non-embedded
Speakingwith Unlisted Resources(requires CDE Approval)
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Readingwithout Designated Supports or Accommodations
Readingwith DesignatedSupports Non-embedded
Readingwith Accommodations Non-embedded
Readingwith Unlisted Resources (requires CDEApproval)

Writingwithout DesignatedSupportsor Accommodations
Writingwith DesignatedSupports Non-embedded Writing
withAccommodations Non-embedded
Writingwith Unlisted Resources (requires CDEApproval)

Listening Speaking Reading Writing
Alternate Assessmentto ELPAC
If yes, areas of alternate assessment:
Nameof alternate assessment(s)
Personresponsible to administer alternate assessment(s)

Standards based Tests in Spanish STS
Mathwithout DesignatedSupports or Accommodations
Math withDesignated Supports
Math with Accommodations
Reading,Language, Spelling without DesignatedSupports or Accommodations
Reading,Language, Spelling withDesignated Supports
Reading,Language, Spelling with Accommodations
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Annual Goals &
Objectives/Benchmarks

Area of need

Baseline

Goal

 Short-Term Objective

 Progress Report



Baseline: is able to performat
grade level in broad mathematics. She is
able to perform 2nd grade arithmetic
problems(i.e. 15+4, 15-4).

MeasurableAnnual Goal#:

Goal:ByMay 2019, given supports, like manipulatives will fluently add and subtract within 1000
using strategies and algorithms based on place value, properties of operations, and/or the relationship
between addition and subtraction with at least 80% accuracy in 4/5 trials as measured by student work
samples/teacherrecords.

Enablesstudent to be involved/progress in general curriculum/state standard 3.NBT.2

Addressesother educational needs resulting from the disability

Linguistically appropriate

Transition Goal: Education/Training Employment Independent Living
Person(s) Responsible: Case Manager

SACRAMENTOCOUNTYSELPA
ANNUALGOALSAND OBJECTIVES

Student Name: Birthdate: IEP Date: 5/7/2019

Area of Need: Math

Short-Term Objective: ByNov. 2018, given supports, like manipulatives will fluently add and subtract within 1000using strategies and
algorithms based on place value, properties of operations, and/or the relationship between addition and subtraction withat least 70%accuracy in 3/5
trials as measured by student worksamples/teacher records.

Short-Term Objective: ByFeb. 2019, given supports, like manipulatives will fluently add and subtract within 1000using strategies and
algorithms based on place value, properties of operations, and/or the relationship between addition and subtraction withat least 75%accuracy in 4/5
trials as measured by student worksamples/teacher records.

Short-Term Objective:

Progress Report1: 11/26/2018
Summaryof Progress: Benchmark met.
Comment: is able to add/subtract three digit numbers with 90% accuracy. She is able to carry over to the next digit and knows the steps.

is able to borrow from the next digit in order to subtract. During observations, would accidently add numbers whenshe wassupposed
to subtract. Just needs to watchout for the addition or subtraction sign to knowwhat type of problemit is.

Progress Report2: 2/21/2019
Summaryof Progress: Benchmark met.
Comment: is able to add/subtract three digit numbers. She is able to carry over to the next digit and knows the steps. is able to
borrow from the next digit in order to subtract. There have been times where would accidentally add numbers whenshe wassupposed to
subtract, however whenshe wasreminded of the sign, she wasable to easily correct herself. Math is still hard for her and she gets frustrated, which is
whenwesee the most behaviors.

Progress Report 3:
Summaryof Progress:
Comment:

Annual Review Date: 5/7/2019

Goal met Yes No

Comments: met and exceeded her RSPgoal. She has made great improvement withher addition and subtraction calculations. is
able to solve multi-digit addition and subtraction, up to 4-digit by 4-digit. There are times where she would need remindersto carry-over to the next
place value, however she is able to successfully solve equations.
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If benchmark not met, then what? How much progress is “enough”?

SD is not obligated to meet the goals, but is obligated to make significant progress.

Parents should monitor goals & progress regularly.



SACRAMENTOCOUNTYSELPA
ANNUALGOALSAND OBJECTIVES

Student Name: Birthdate: IEP Date: 5/7/2019

Area of Need: Fine Motor, Visual Motor MeasurableAnnual Goal#: OT22019-2020

Goal:By May2020, will copy 4 sentences from a near point on widerule paper withat least 85%
combined accuracy for wordspacing and baseline orientation, with minimalverbal prompts, in 3 out of 4
trials, as measured by classroom worksamples and/ or therapist observation.

Enablesstudent to be involved/progress in general curriculum/state standard CACC-Production
and Distribution of Writing

Addressesother educational needs resulting from the disability

Linguistically appropriate

Transition Goal: Education/Training Employment Independent Living
Person(s) Responsible: OT,gen ed staff

Baseline: handwriting is legible
overall. However, it can be difficult to read
due to poor wordspacing and baseline
orientation. Herletter formationand letter
size is good. Based on a handwriting
sample, she is able to copy 4 sentences
with77%combined accuracy for word
spacing and baseline orientation.

Short-Term Objective: ByNovember 2019, will copy 3 sentences from a near point on widerule paper withat least 79%combined accuracy
for wordspacing and baseline orientation, withmoderateverbal/ visual prompts, in 3 out of 4 trials, as measured by classroom worksamples and/ or
therapist observation.

Short-Term Objective: ByFebruary 2020, will copy4 sentences froma near point on wide rule paper with at least 82%combined accuracy

Short-TermObjective:

Progress Report1:
Summaryof Progress:
Comment:

Progress Report2:
Summaryof Progress:
Comment:

Progress Report3:
Summaryof Progress:
Comment:

Annual Review Date:
Goal met Yes No
Comments:
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for wordspacing and baseline orientation, with minimal verbal/ visual prompts, in 3 out of 4 trials, as measured by classroom worksamples and/ or
therapist observation.
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• Area of need, Baseline & Goal are all aligned.

• “With minimal verbal prompts” is vague and should not be included because it is not part of
the baseline.  It could be argued that it should be a separate goal.

(New Goal)



Baseline:Whenfeeling
overwhelmed/frustrated, is
independently asking for a break 50% of
the time. When prompted, is willing
to take a break. also has sensory
processing difficulties and frequently
displays high arousal during OTsessions,
(i.e. fidgeting in chair, distractiblity).
Proprioceptive input (such as jumping and
bouncing on a ball) help maintainan
optimal level of arousal to attend to tabletop
tasks.

MeasurableAnnual Goal #: RSP/OT 12019-2020

Goal:ByMay 2020, when begins to feel overwhelmed/frustrated, will beable to select
and use appropriate tools for self-regulation (such as asking for a break or sensory strategies i.e., wall
push-ups, bouncing on a ball), given 1 verbal/ visual prompt, in order to optimally engage in classroom
tasks, in 3 out of 5 opportunities, as measured by RSPand OTobservations.

Enablesstudent to be involved/progress in general curriculum/state standard

Addressesother educational needs resulting from the disability

Linguistically appropriate

Transition Goal: Education/Training Employment Independent Living
Person(s) Responsible: OT,RSP,Behavior team, general ed staff

SACRAMENTOCOUNTYSELPA
ANNUALGOALSAND OBJECTIVES

Student Name: Birthdate: IEP Date: 5/7/2019
Area of Need: Sensory Processing, Self-
Regulation

Short-Term Objective: ByNovember 2019, when begins to feel overwhelmed/frustrated, will beable to select and use appropriate
tools for self-regulation (such as asking for a break or sensory strategies i.e., wall push-ups, bouncing on a ball), given 3 verbal/ visual prompts, in
order to optimally engage in classroom tasks, in 3 out of 5 opportunities, as measured by RSPand OTobservations.

Short-Term Objective: ByFebruary 2020, when begins to feel overwhelmed/frustrated, will be able to select and use appropriate
tools for self-regulation (such as asking for a break or sensory strategies i.e., wall push-ups, bouncing on a ball), given 2 verbal/ visual prompts, in
order to optimallyengage in classroom tasks, in 3 out of 5 opportunities, as measured by RSPand OTobservations.

Short-Term Objective:

Progress Report1:
Summaryof Progress:
Comment:

Progress Report2:
Summaryof Progress:
Comment:

Progress Report3:
Summaryof Progress:
Comment:

Annual Review Date:
Goal met Yes No
Comments:
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How are the baseline and goal related?



Baseline: is working on composing
multi-paragraph pieces. She is working on
taking her time whencompletingher work.
Writing is typically an unpreferred task, but
she has access to a computer to type her
assignments, which she prefers. She is
continuing to improve her writing skills, as
well as citing evidence whenexplaining her
thinking. She will typically rush through her
work, but is beginning to slow downand
reread her assignments. iscurrently
writing simple paragraphs and not including
evidence in her writing.

MeasurableAnnual Goal #: RSP#3

Goal:ByMay 2020,with support from graphic organizers and the use of technology, will develop
a well-organizedgrade-level multi-paragraph piece with supporting evidence as measured by student work
samples and teacher created rubrics.

Enablesstudent to be involved/progress in general curriculum/state standard CCSS.ELA-
LITERACY.W.3.5

Addressesother educational needs resulting from the disability

Linguistically appropriate

Transition Goal: Education/Training Employment Independent Living
Person(s) Responsible: RSPand GenEd Teacher

SACRAMENTOCOUNTYSELPA
ANNUALGOALSAND OBJECTIVES

Student Name: Birthdate: IEP Date: 5/7/2019

Area of Need: Writing Organization

Short-Term Objective: ByNovember 2019, with support from graphic organizers and the use of technology, will develop a well-organized
grade-level paragraph with supporting evidence as measured by student work samples and teacher created rubrics.

Short-Term Objective: ByFebruary 2020, with support from graphic organizers and the use of technology, will develop a well-organized
grade-level 2-paragraph piece with supporting evidence as measured by student work samples and teacher created rubrics.

Short-Term Objective:

Progress Report1:
Summaryof Progress:
Comment:

Progress Report2:
Summaryof Progress:
Comment:

Progress Report3:
Summaryof Progress:
Comment:

Annual Review Date:
Goal met Yes No
Comments:
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Word salad! It should be easier to find the baseline for the goal.

(New Goal)



Offer of FAPE; Services

 Supplementary Aids & Services &

Other Supports for School Personnel,

Student or on Behalf of the Student

Accommodations

Modifications

Other Supports for School Personnel,

Student or on Behalf of the Student

 Special Education & Related Services

Transportation?

 Extended School Year (ESY)?



SACRAMENTOCOUNTY SELPA
Offer of FAPE- SERVICE

Student Name: Birthdate: IEP Date: 5/7/2019

The service options that were considered by the IEP team (Listall):General Education classroom;General education classroom withResource
Specialist services, OT, and behavioral services.

In selecting LRE,describethe considerationgiven to any potential harmful effect on the child or on the quality of services that he or
she needs: Decreased access to instructional opportunities with typical peers.

SUPPLEMENTARYAIDS &SERVICESANDOTHER SUPPORTSFORSCHOOLPERSONNEL,ORFOR STUDENT,OR ONBEHALFOFTHE
STUDENT

The IEP team discussed and determinedprogramaccommodations are not needed in general education classes or other education-related
settings.

The IEPteam discussed and determinedthe followingprogram accommodations are needed in general education classes or other education-
related settings.

ProgramAccommodations Start Date End Date Location
Please SeeBehavior Intervention Plan (BIP) for specific
supports to include:
-Individualized behavior contract
-Cues/promptsfor followingdirections and utilizing
replacementbehaviors
- Reinforcementfor replacement behaviors

5/7/2019 5/6/2020 Public Day School

Allow extra time on assignments and tests 5/7/2019 5/6/2020 Public Day School
Break up tests and lessons into several sections and to
allow the to complete eachsection with short
breaks in between and to movearound and refocus.

5/7/2019 5/6/2020 Public Day School

Option to take assessments in separate setting with low
distractions

5/7/2019 5/6/2020 Public Day School

Allow access to a multiplication table 5/7/2019 5/6/2020 Public Day School
Provide witha worksheet of clear steps and
procedures to follow multi-sequence computations,as well
as models of sample problems. Provide written
directions or to write them downherself withoral
instructions. Providedirections short and simple.

5/7/2019 5/6/2020 Public Day School

Calculator available to check homeworkand classwork 5/7/2019 5/6/2020 Public Day School
Decreasethe number of mathproblems(e.g. solving odd
problemsonly)

5/7/2019 5/6/2020 Public day school

Providefrequent feedback about progress and checking
work. Check work throughout the day to makesure she
has addressed all objectives.

5/7/2019 5/6/2020 Public day school

Graphpaper available during mathematical computations. 5/7/2019 5/6/2020 Public Day School
Encourage to ask for assistance and self-advocate
for herself if she lacks understanding of information read.

5/7/2019 5/6/2020 Public Day School

Providepositive reinforcement and encouragement 5/7/2019 5/6/2020 Public Day School
Provide clear expectations of (1) what work is to be done
(2) how muchwork is to be done in eachsetting (3) how
she will know whenshe is finished (4) whathappens after
she has completed her work

5/14/2019 5/6/2020 Public day school

should beencouraged to take breakswhenshe
begins to feel overwhelmed

5/7/2019 5/6/2020 Public day school

Pick reading and writing topics that stimulate her interest
and motivateher. Usemultiple mediumsfor academic
tasks

5/7/2019 5/6/2020 Public day school

Highlight important words, facts, numbers 5/7/2019 5/6/2020 Public Day School
Allow to sit at the front of the room and awayfrom
distractions

5/7/2019 5/6/2020 Public Day School

Providestructure throughout the day (e.g. visual schedule) 5/7/2019 5/6/2020 Public Day School
Provide use of sensory tools (e.g. fidgets, putty, wiggle
chair)

5/7/2019 5/6/2020 Public Day School

Allow use of computer during writing assignments 5/7/2019 5/6/2020 Public Day School
The IEP teamdiscussed and determined programmodifications are not needed in general education classes or other education-related settings.
The IEP team discussed and determinedthe followingprogram modifications are needed in general education classes or other education-related

settings.
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These accommodations are very specific & anyone can follow.

Accommodations vs Modifications



ProgramModifications Start Date End Date Frequency Duration Location

Other Supports for SchoolPersonnel, or
for Student, or on Behalf of Student

To Support Start Date End Date Frequency Duration Location

Additional paraeducator for behavioral
support within the general education
classroom (to be reviewed and faded as
appropriate based upon data) (Fade
criteria - 1 or less episodes of non-
compliance behaviors weekly the team
would increase the fade plan to the next
step. Step 1. support in the backof the
classroom Step 2. Support faded outside
of the classroom during targeted time
Step. 3 Increase time outside of the
classroom by 30 minutes weekly when
behavior criteria met

Student
Personn
el

1/29/2019 5/14/2019 Daily 337 minutes PublicDay
School

Consultation between IEP team and
behavior specialist regarding behavioral
supports and monitoringof data

Student
Personn
el

5/7/2019 5/6/2020 60 monthly regular
classroomand
campus

SPECIAL EDUCATION and RELATED SERVICES
Service: Specialized Academic Instruction Start Date: 6/9/2018 End Date: 5/29/2019
Provider: District of Service Ind Grp Sec Transition
Duration/Freq:30 minserved Daily Location: Regularclassroom/public day school
Comments: Maybe individual or small group instruction, either in the Learning Centerof the Regular Classroom.
Service: Behavior intervention Services Start Date: 5/15/2018 End Date: 5/14/2019
Provider: District of Service Ind Grp Sec Transition
Duration/Freq:120 minserved Monthly Location: Regularclassroom/public day school
Comments: Services to include observation, data collection, staff training, progress monitoring, and modifications to behavioral supports as
needed. At the start of next year minutes mayinitially exceed allotted amount in order to assist in the initial implementation of the BIP.The minutes
that it mayexceed the 120 minutes monthly service maybe up to but not more than 180 minutes monthly.
Service: Occupational therapy Start Date: 5/15/2018 End Date: 5/14/2019
Provider: District of Service Ind Grp Sec Transition
Duration/Freq:30 minserved Weekly Location: Regularclassroom/public day school
Comments:
Service: Specialized Academic Instruction Start Date: 10/3/2018 End Date: 5/14/2019
Provider: District of Service Ind Grp Sec Transition
Duration/Freq:60 minx 1 Totaling: 60minserved Weekly Location: Regularclassroom/public day school
Comments: 15 minutes of pull out direct individual service
Programs and services will be provided according to where student is in attendance and consistent with the district of service calendar and
scheduled services, excluding holidays, vacations, and non-instructional daysunless otherwise specified.

Special Education Transportation Yes No

EXTENDEDSCHOOLYEAR (ESY)
Yes No

Rationale: does not display a loss of previously taught skills or an inability to regain those skills following interruptions in instruction during the
regular school year.
Programs and services will be provided according to where student is in attendance and consistent with the district of service calendar and
scheduled services, excluding holidays, vacations, and non-instructional daysunless otherwise specified.
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The IEP teamdiscussed and determined other supports for school personnel, or for student, or on behalf of the student are not needed.
The IEP teamdiscussed and determined the following other supports for school personnel, or for student, or on behalf of the student are needed.

These are very specific & anyone can follow.

Are dates accurate?



Offer of FAPE; Educational
Settings

 Physical Education (Type)

District & School of Attendance

 Special Ed Services @ School of

Residence?

% of Time Student is Inside and

Outside Regular Class

 Preschool Program Setting

Other Agencies Providing Services

 Promotion Criteria

 Progress Reports: When and How



SACRAMENTOCOUNTYSELPA
OFFER OFFAPE- EDUCATIONAL SETTING

Student Name: Birthdate: IEP Date: 5/7/2019

Physical Education: General SpeciallyDesigned Other

School Type:Public day schoolDistrict of Service: School of Attendance:

All special educationservices provided at student’s school of residence? Yes No(rationale)

(Note: ProgramSetting and Percentage of Time are required for students that will be age 6 and older within the duration of this IEP)
ProgramSetting:Regular Classroom/PublicDay School (Ages 5-22)
8 %of time student is outside the regular class &extracurricular &non academicactivities
92 %of time student is in the regular class &extracurricular&non academic activities

Preschool ProgramSetting (Ages 3-5):
(Note: Answertwoitems below for students ages 3-5 only if the PreschoolProgramSetting is in 201-Regular Early Childhood Programor
KindergartenSetting)

The location where the student receives the majority of their special educationservices:
Same as above Different from above

Is the  Regular EarlyChildhood Program or KindergartenProgramten hours per week or greater? Yes No

Student will not participate in the regular class and/or extracurricularand/or non academicactivities: during portions of general
education because will receive OTservices to support her goals

Other Agency Services
County Mental Health
California Children's Services(CCS)
Regional Center
Probation
Departmentof Rehabilitation
Departmentof Social Services (DSS)
Other

Promotion Criteria: District Progress on Goals Other

Parents will be informed of
progress:

How?

Quarterly Trimester Semester Other

Progress SummaryReport Other

ACTIVITIESTO SUPPORTTRANSITION (e.g.preschool to kindergarten, special education and/or NPSto general education class, 8th-9th grade, etc)
Collaboration between general and special education to ensure participation in the general education classroom
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Signature/Parent Consent

 All attendees sign & date

 Parent Consent (Parent can consent

to all or parts of the IEP)

 Parent signature

 Acknowledgement of receipt of

Procedural Safeguards, assessment

report, IEP, protections available

re: access to Medi-Cal benefits

 The parent is not required to sign the IEP
at the end of the meeting.

 The parent is encouraged to take it home,
read it and ask case manager any questions!





SACRAMENTOCOUNTYSELPA
IEP TEAMMEETINGNOTES

Student Name: Birthdate: IEP Date: 5/7/2019

Date: 5/7/2019

Notes: TheIEPteam met for annual IEP meeting.Those in attendanceweretheGeneralEducationTeacher,
OccupationalTherapist, , Special EducationCoordinator,

, Stanford Youth,
School Principal,

IEE evaluator, RSP
teacher,

BehaviorCoordinator, byphone,
, andparent.

Acopyof procedural safeguards waspresentedto parent.

Present LevelsofAcademic andFunctional performancewerediscussed.

Someofher strengths included, thatsheloveshelping younger students, sheisverybright,andfunto be around.

Theclassroomteacherreported thatsheseemshappierandseemsmoregrounded. Hasfriendsthatsheplays with onthe
playground. Thebehaviorcoordinator alsosupportedthediscussion thatsheismakingconnectionswithherpeers, and has
madealot ofprogress.

Parent inquired howsheisdoingacademicallyintheclassroom.Theteacherreported thatsheisreading atabeginning 4th
grade level.Hermathisstronger, andherwriting using the chromebookhasimprovedalot.Shestillhasdifficulty solving
multi-stepmathproblems.Remembering her multiplicationfacts, mathfluency issomethingshecanstruggle with.  Parent
reported thatsheisworking withatutorandthatshewillpractice over the summer.

Parent expressedconcerns about herability to do math,herreading, writing, supportsfor summerschool,andwhat the
planwillbeforfading the aid.

The RSPteacherreported thatshehasmadeimprovement bothacademicallyandbehaviorally. Herlatestreading
assessment withtheF andP sheisscoring at a beginning 4th grade level. hasmadealot of improvementinwriting.
Parent reported thatshehasdifficultywithspelling. Momisconcernedwithherusingspell check. Parent wantsherto learn
spellingandgrammarskills.Theteamacknowledgedthatshehasmadealot ofgrowth, butshemissed alot of instruction
lastyear,andis stillnotachievingup tohercapability. Mathistheleastpreferredacademicsubject for

nowwillshare herthinking withtheclass, anddoesn't shutdownwhenshemakesanerror. The RSPteacher
reported thatsometimesshecanbesnappywithadults, but isdoingmuchbetterwithher peers.

The OTreported her present levelswithher motor skills. handwriting is legible, thereare stillsomeerrors, but has
improvedthisyear. Shepreferstotypeoverwriting.

ThebehaviorCoordinator reviewed theFBAwiththeteam.Thebehaviorshaveimprovedacross theboard. Thesevere
behaviors thatoccured last yearandthebeginning ofthis yearare not present at thistime.3behaviorswerenotedwhich
wereconsidered mild. Totalduration was an averageof 3 minutes. cancomebackalotquicker fromabehavior
thanpreviously. Thefunction ofthebehaviorswereidentified. Therecommendationis tomonitorher behaviorsand
monitored by theSAI.

Parent inquired aboutthetransition fornextyear. Theteamwillscheduleatransition meeting before theendoftheyear
toinclude thenewteacher.

Healthinformationwasdiscussedwithregards toherdietwerenoted.

Progress ongoalswere reviewed.

Draftgoalswerepresented. Goalsincluded math,writing, andself-regulation/sensory. It was notedthattheoutside
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Meeting Notes
 Indicate who attended the meeting

 Provide information not found in any other part of

the IEP

 Document compliance with procedures i.e., parent

provided with Procedural Safeguards

 Include any consideration reflecting team

consideration of any outside, private reports

provided by parents/guardians

 Include any parent/guardian requests during the

meeting and the district response.

 Indicate areas of significant discussion regarding

ESY, placement, service delivery etc.

 Document follow up on agreed upon items and any

next steps including who will be doing the

following up

 Ensure what is written is consistent with other

areas of the IEP



Prior Written Notice (PWN)

 Not necessarily part of the IEP.
Usually a separate document.

 Prior written notice requires the school district
(SD) to send written explanations of:

• Any proposed changes in the child’s
educational plan.

• If the school denies a parent request.



SACRAMENTOCOUNTY SELPA
Noticeof Action

(Prior Written Notice)

This notice is provided to parent prior to local educational agency (LEA)/district initiation or refusal regarding change of identification, evaluation,
educational placement,or provision of free appropriate public education. This notice includes a description of the proposed and/or refused action, an
explanation of why the LEA/district proposed to take this action, a description of any other options that wereconsidered and the reasons why those
options wererejected, and other factors that are relevant in this proposal.

Student Name: Birthdate: IEP Date: 5/7/2019

Purpose: Evaluation Educational Placement Provision of Free AppropriatePublic EducationIdentification
Other

Actions Proposed Reasons for Proposed Actions
Evaluation Procedures,Tests,

Records, or ReportsUsed in Deciding
for the ActionsProposed

Date Actions
will be

implemented

Provision of FAPE - Change in
frequency/duration of special education or
related services: DecreaseRSPminutes
from 210 minutes/weekly to 180
minutes/weekly, Behavior Intervention
Services 120minutes monthly to 60
minutes consultation monthly

Specialized Academic Instruction services-
Due to progress on IEPgoals and present
levels of performance.Behavior
Intervention Services- Due to progress on
IEPgoals, Present Levels of Performance,
and FBA data

Present Levels of Academic
Achievement and Functional
Performance on IEP, dated05/07/2019,
Student Progress in Achieving IEP
Goals, Functional Behavior Assessment
5/7/19

05/07/2019

Actions Refused Reasons for Refused Actions
Evaluation Procedures,Tests, Records, or
ReportsUsed in Deciding for the Actions

Refused

Other Options Considered Reasons for Rejecting Other Options Other Factors Relevant to Actions
Proposed and/or Refused

Continuing to be pulled for individualized
academic instruction would reduce
time in class and would detract from maximizing
her academic opportunities.

Parents/Guardians have protections under state and federal procedural safeguard provisions. Please refer to the enclosed NOTICEOF PROCEDURAL
SAFEGUARDSfor an explanation of these rights. If you would like further information about your rights or the proposed action please contact:

PhonePrint Nameof Contact Position E-mail Address

Special Education Teacher

IEPDated05/07/2019attached:

Yes NotApplicable
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Bonus!
Behavior Intervention Plan

(BIP)

 Not part of every IEP

 Written by the Board Certified Behavior Analyst
(BCBA) with input from classroom staff.



BEHAVIOR INTERVENTION PLAN

Student Name: Sheen, Charlie Birthdate: 2/2/2011 IEP Date: 6/13/2019 Date of BIP:

This Behavior Intervention Plan is based on the following (check all that apply):
Functional Behavior Assessment from report dated _____________
Data Collection (may include observations, interviews, records review, etc.)
Social Emotional Assessment from report dated _____________
Other (describe): _____________

The problem behavior impeding learning is (describe what it looks like)

Frequency Intensity Duration
Reported By and/or Observed by

PREVENTION,PART I: ENVIRONMENTAL FACTORS AND NECESSARYCHANGES
What are the antecedents for the problem behavior? (Situations in which the behavior is likely to occur: physical setting,
social setting, instructional strategies, curriculum and activities, scheduling factors, degree of independence, degree of
participation, social interaction, degree of choice, etc.)
What environmental structure and supports are needed to reduce the problem behavior? (Provide specific examples)

ANALYSIS, PART II: FUNCTIONAL FACTORS
Teambelieves the behavior occurs because:

Access:
Avoid:
Automatic Reinforcement:
Other:

FERB, PART III: FUNCTIONALLY EQUIVALENT REPLACEMENT BEHAVIOR
What team believes the student should do INSTEAD of the problem behavior?
(Replacement behavior that meets the same identified function of problem behavior)

List teaching Strategies/Necessary Curriculum/Materials that are needed (List successive teaching steps
for student to learn replacement behavior/s)

List reinforcement procedures needed for 1) establishing, 2) maintaining, and 3) generalizing the replacement
behavior(s)? Selection of reinforcerbased on:

RESPONSE TO PROBLEM BEHAVIOR, PART IV: STRATEGIES

Student Behaviors Staff Response
Student early escalation behaviors may include: Staff response to early escalation behaviors may include:

(e.g. prompting relaxation strategies, offering distractions)

Student behaviors during problem behavior may include:Staff response during problem behavior may include:
(e.g. monitor for safety, one step directions, neutral tone and affect)

Student behaviors during de-escalation may include: Staff response to promote de-escalation may include:
(e.g. model deep breathing, encouragement)

Student behaviors during post incident may include: Post incident strategies may include:
(e.g. offer choices, refrain from discussing consequences)

Behavioral Goal(s) are part of the student’s IEP. See Goal(s) numbered:
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Questions?

I’m available to assist parents of Alta clients with:
* Collaboration with IEP teams,
* General and specific Special Education questions,
* Information on Special Education laws and regulations,
* Review of IEP documents,
* Preparation for IEP meetings,
* Requesting assessments and IEP meetings,
* And more.

I’m also available to Service Coordinators for consultation.

To connect with me, parents simply ask their Service Coordinator for a
referral.

Cid Van Koersel, Alta California Regional Center
Special Education Specialist
cvankoersel@altaregional.org
916-978-6315

mailto:cvankoersel@altaregional.org

